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Why Focus on High-Quality Instructional Materials (HQIM)?

As with any other profession in a changing landscape, teaching constantly adapts practices and tools to

a dynamic educational context. With the widespread adoption of state standards, educators, publishers,
policymakers, and professional service providers are turning to high-quality instructional materials to ensure
that students meet the new standards. HQIM is a broad umbrella that includes both the techniques of
delivering instruction — pedagogy — and the content itself — curricula — aligned to state standards!’
High-quality curricula are a relatively inexpensive and effective investment? that can play an essential role

in closing the opportunity gap for low-income students, Multilingual learners, students with disabilities, and
others by ensuring that all students receive the instruction they need to be career and college-ready.®
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The Leadership Role

Our Curriculum Implementation Services utilize
proven practices to get your educators the support
they need to implement such a wide-ranging change.
A key barrier to implementing large-scale change
initiatives like curriculum implementation the
unpreparedness of leaders to guide the changes.* We,
therefore, start by building leadership capacity around
the adopted curricula.® Leaders must understand the
curriculum’s content as stand-alone pieces and as
part of a coherent whole to support their educators in
its implementation.® Additionally, our multiyear
leadership support builds leaders’ capacity to
enhance your entire staff's ability toward
independently sustaining curriculum implementation
over time. Our emphasis on working collaboratively
with you is driven by research that shows that when
professional-learning providers like ourselves partner
with dedicated educational leaders like
superintendents and principals to implement
changes, your teams are more likely to implement
research and research based practices throughout
your systems.’

Leadership on its own cannot implement curriculum,
however. Leaders must cultivate wide and deep
participation among staff to to change teaching
practices effectively.® This is especially important
because resistance to and uncertainty about changes

can inhibit effective implementation.’ Professional
development that engages many teachers versus
servicing a single teacher is important for
encouraging colleagues to work through how they
can immediately implement and adapt the learnings
to their classrooms.”® Moreover, teacher learning
grows when leaders use formal opportunities and
touchpoints like school leadership teams and/or
professional learning teams to continue
understanding where their team is in the implem-
entation process and how leaders can support them
to move to the next stage." Ongoing formal
opportunities that each last longer than a short
workshop and continue over semesters and school
years promote teachers’ self-reported learning™

and better fidelity to the program.” That is why we
focus on you supporting groups of teachers to
implement your new curricula throughout Years 2 and
3 of our program.

«

Leaders must cultivate wide and deep
participation among staff to
effectively change teaching practices.

»
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We not only help educators set up systems to
support continued internal learning around HQIM
implementation, but we also focus on ensuring all
members of your team understand your new
curriculum'’s resources and how to leverage them
effectively and impactfully. Publishers cannot
anticipate all the challenges educators face when
implementing their curricula,* so we work to
understand your teams’ unique situations to help
troubleshoot any issues that may arise. Research
shows that professional learning focused on content
is especially associated with increased teacher
learning.” Moreover, we work to make sure each

The Importance of Collective Efficacy
in Curriculum Implementation

Ultimately, we aim to strengthen teachers’ collective
efficacy. Collective efficacy is characterized by
organizational members’ beliefs that their colleagues
can take some series of actions to accomplish goal(s)
together In education, this looks like teachers who
believe they can take steps together to improve
student achievement.?’ Collective teacher efficacy
challenges deficit-oriented thinking — the belief that
learning issues are a product of student problems?
— that can forestall curriculum implementation with
an empowered view of educators who can better their
practice to work towards common goals that increase
their students’ learning. Case studies illustrate how
instructional leaders such as principals can prepare
teacher-leaders to draw on their experiences

member of your team aligns their instruction to
your educational program'’s core grade-level
content and in continuity with each other’s work
throughout the system, as research shows that
coherence between professional development
opportunities, teaching practice, and the overall
curriculum is critical for effective professional
learning to occur.” We also understand — and
research shows'® — that curriculum implementation
is not a one-size-fits-all process. We make sure to
understand your unique context and mold our
offerings to match them to make sure your team
gets the most out of our services.
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evaluating data and making changes to their practice
to influence their colleagues to take similar steps, and
improve each others’ beliefs in their colleagues’
capacities to teach their students.?? By shifting focus
from deficit thinking about what educators and their
students lack toward what educators can accomplish
together to support their students, teachers raise
their shared expectations for collaboration, set higher
goals for their teaching, and attend to actionable
strategies and actions to improve student learning.”
Most importantly, research consistently finds that

teachers’ shared beliefs are more significantly
associated with better student outcomes than the
students’ socioeconomic status.?* In sum, when
teachers are supported by leaders to understand their
curricula’s details and connections and create
frequent opportunities to help each other overcome
challenges in delivering new standards-aligned
instruction, their confidence in their collective
abilities to impact student achievement increases.
Teachers can then have the kinds of impacts they
believe they can make.

Implementing a new curriculum, especially one that includes HQIM, is not easy. Our curriculum implementation
services support your leaders in developing continuous improvement systems and practices alongside regular
professional learning. Focusing on cultivating your team’s content expertise will strengthen their collective
beliefs in each other's power to serve their students effectively. When teachers focus on those shared beliefs
through access to and understanding of the same HQIM, they can better meet the needs of every student.
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